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Part Two, Project-Based Learning

Project Goals and Assessment

Step 1, Review from Session One

The following items are things that we discussed in Session One of this series. Your “homework” was to come to today’s session with this information in hand. Share this part of your project plan with someone new in your group.

1. Project topic or theme. Topics may relate to something in your class materials, texts, curriculum; an event in your school or community; an upcoming holiday or cultural occasion; or, a topic that the students select from their own interests. Students projects may all center on one topic or theme, or a variety of topics and themes. Describe (use the back of this page, as needed):



2. Project planning and structure. The topics, goals, and format for the project will be (choose one)…

· Mostly teacher-structured.

· A combination of teacher and student-structured.

· Mostly student-structured.


3. Students. The students will work (choose one):

· Individually.

· In pairs.

· In groups. If groups, the number of students in each group is: _________

4. Format. Student projects will take the form of (choose one or more than one, as applicable):

· Reports: e.g. in notebook or folder format.

· Displays: e.g. in bulletin board, poster, or photographic format.
· Dramatization (performance): e.g. in the form of a skit, play, or interpretive music.
5. Time. How much time is available for project work? Is it something you can do during class, or will it be an after-school project of some kind? 


6. Resources. What resources do you already have? Are there others that you need (and, if yes, how will you get them)?

Step 2, Project Goals and Project Planning Checklist

Overview

In today’s session, we will look at ideas and options for setting project goals and  for then creating a project planning checklist. Time permitting, we will also talk about some kinds of assessment that you can use to measure the degree to which the goals have been met. We will continue the discussion on aligning goals with assessment in Part Three of this series.

Decision-making

If your class project is mostly teacher-structured, you (the teacher) will be making most of the choices about goals, checklists, and assessment. If your class is mostly student-structured, your students will probably have a strong voice in setting project goals, making checklists, and assessing the results. 

If this is your first experience and/or your students’ first experience with project work, you will probably find it most beneficial to use a more teacher-structured approach, or an approach that combines teacher and student planning. Once students have some experience with project work, they will have a better understanding of the process and find it easier to take an even more active role in future project planning.

Provide Students with Information at the Beginning

Students should all have information about the project goals plus a related planning checklist at the beginning of the project. You will certainly want to set language goals. Depending on the type of the project and the amount of time it will take, you may want to set other goals as well (e.g. for preparation, mechanics, student behavior).

Setting Project Goals

See the list of sample goals below. For the next session, choose items that you would like to use for your the Project Goals in your class. It is better to start with a few, very clear goals than to create a long list of goals that may or may not be doable.

Creating a Project Checklist
Also see the list of sample checklist items below. For the next session, choose items that you would like to use on the Planning Checklist for your class project. Take care to create checklists that clearly match the project goals.

Project Goals
Language, Reading

Grading Scale or Points: ____________________________________

· Each student reads materials from ___________ as part of their research.

· Each student reads other students’ work (e.g. read examples of past student work; participate in the evaluation process for current projects).
Language, Writing

Grading Scale or Points: ____________________________________

· Each student writes _______________ as part of their research summary.

· All writing content is clearly connected to the project.
· Final project work has correct spelling, capitalization and punctuation.

· Final project work uses correct grammar.

Language, Speaking

Grading Scale or Points: ____________________________________

· Students prepare and give oral presentations (among sub-groups, to the whole class, to other classes, to parents or other visitors, etc.).

· The presentation content is a clear interpretation of the project.

· The presentation has a clear introduction and closing.

· Each student speaks with clarity.
Language Listening

Grading Scale or Points: ____________________________________
· Each student is a respectful listener.

· Each student is an active listener and completes evaluations for others,

Mechanics

Grading Scale or Points: ____________________________________

· Students create a project plan.

· Students complete the project plan.

· The final product is neat and easy to read or see.

Other

Grading Scale or Points: ____________________________________
· Overall, each student participates fully in the project process. 

· The Project Planner is complete.

Project Planning Checklist

Student Name(s): ______________________________________________

Project Title: __________________________________________________

Date: ________________ Class: __________________________________

1. Do Research 

	
	
	Write a research plan (read, conduct a survey or poll, observation, etc.).

	
	
	Do the research.

	
	
	Put the research results in the Project Planner.


2. Summarize the Research

	
	
	Make a list of the main ideas from my research.

	
	
	Put the research ideas in the Project Planner.


3. Make a Work Plan 

	
	
	Make a day-by-day or week-by-week schedule for the project.

	
	
	Make a list of who will do what for each item on the schedule.

	
	
	Put the schedule in the Project Planner.


Example work plan for a Bulletin Board project:

Monday—Draw a plan for the bulletin board. Make a list of materials.

Wednesday—Bring the materials to school. Put them on the board.

Friday—Write notes about the display for an oral presentation. Practice.

4. Make a Product

	
	
	Begin the work plan (above). Create draft or version #1.

	
	
	Collect formative feedback.

	
	
	Make changes as needed to the project.

	
	
	Present the project.

	
	
	Do the final evaluation.

	
	
	Put all product work and evaluations in the Project Planner.


Step 3, Project Assessment


At the start of the project, students should also have a clear understanding as to how they will be assessed. The type of assessment(s) and the items in each assessment should clearly match the project goals and the items on the project planning checklist. Following are some types of assessment that we will explore in more detail next session.

· Analytic vs. holistic forms of assessment.

· Formative vs. summative forms of assessment.

· Formative assessment from the teacher, as a clarification process.

· Formative assessment from students, as a participatory process.

· Feedback from other observers (parents, other classes, community).

· Self-assessment, formative and/or summative.

· Summative assessment (a final grade or score) from the teacher.

Homework

See the web guide handout “Assessment Guides and Rubrics” http://oelp.uoregon.edu/teach_rubrics.doc in preparation for this discussion. Please look through the Glossary and Definitions section in advance. There is a copy below for your convenience as well.

Glossary and Definitions
Assessment, alternative: Alternative assessment is a type of evaluation that directly evaluates learners’ language skills.  Paper-pencil tests show a learner’s knowledge about the language.  Different types of alternative assessment show a learner’s ability to use the language.  They also give   learners a role in their own evaluation process. 

Assessment, analytic vs. holistic: Analytic rubrics identify and assess the components of a finished product. Holistic rubrics assess student work as a whole.
Assessment, formative: A relatively informal assessment that takes place during the process of learning, as opposed to the end. The purpose is to provide feedback, which helps guide the learning process.
Assessment, summative: Formal testing or evaluation at the end of a learning period to measure what a student has learned. 

Checklist: A list of performance criteria for a particular activity or project on which an observer marks a student’s performance. The observer can be the student (self-monitoring and self-assessment), a peer (peer assessment), a teacher, or someone outside the class (an expert, a visitor, a parent, an administrator, etc.).
Criteria/ guidelines: Standards set in advance and shared with the learner that establish how a performance will be evaluated.
Peer assessment: Learners evaluate each other’s work, using guidelines set for the assigned task.

Performance-based assessment: Assessment of learners’ performance on an oral, written, or integrated skills task. May include projects, skits, improvisations, things that have been constructed, artwork, etc.

Portfolios: A systematic collection of learners’ work over a period of time. It demonstrates learner progress and is evaluated according to pre-set criteria. 

Rubric: A scoring guide, often in checklist or table format. It can be on paper, on a chalkboard, in digital format, on an overhead transparency, etc. It may apply to individual, pair, or group work.
Self-assessment: A process in which learners evaluate their own work based on pre-set criteria.
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