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GENERAL NOTES

Introduction
Women Teaching Women English is designed by women, for women. 
We want to help women become more skilled in English in order to 
help themselves build a better future for themselves and their families. 
The goal of this book is not just greater proficiency in English, but also 
women’s empowerment in the form of greater self-confidence and self-
knowledge.
The focus of this book is on integrated skills, so it includes readings, 
listening, speaking, vocabulary, and writing activities. The topics are 
designed to be of interest to women of a range of ages, from a variety of 
family types, living in both cities and the countryside. 
The book includes 12 units and an optional pre-level 1 unit. The book is 
designed to be used in class for 6 hours per week for about 8 months per 
year, for a total of approximately 180 hours. In each unit, you will find 
many different activities. All of the units begin with a discussion of what 
learners know about the unit topic. This warm-up helps them be ready to 
deal with the topics in the book. The initial warm-up typically includes 
a photo and some questions to answer about the photo. Next, we have a 
dialogue with people whose lives we will follow throughout the book, The 
Hilwe w Morra Story. 
Throughout, learners are asked to think about how what they are reading 
related to their own lives. Each unit also includes a short reading. The 
readings are based on authentic material, but modified to be at the 
appropriate level for the learners using this book. Vocabulary, grammar, 
listening, and speaking activities are built from The Hilwe w Morra Story 
and from the reading. Interaction in pairs and small groups, as well as 
whole-class activities, are part of every unit. Follow-up activities use 
the English skills learned during the lesson. Activities include making 
something such as a card or poster, writing or recording a report, and 
more. The units also have surveys for learners to ask each other, as well as 
their friends and families. 

We hope that you will find the book enjoyable and helpful. We’d love to 
hear from you! Please email or write us and let us know what you think 
about the topics, the activities, and possible topics for a future book.  See 
our website: 
http://aei.uoregon.edu/wtwe/ 

Audience
This book is designed for women from the ages of 17 to 70, but with 
an assumption that most of the learners are ages 25-50. The learners 
may also be at a range of language proficiency levels, but this book is 
primarily for beginners: Level 1 with elements of Level 2 on the ILR 
scale (See Appendix A). Learners and their teachers may live in urban or 
in rural settings. Some learners work in the home, some work outside. 
Many are mothers. Learners have different reasons for being interested in 
learning English. Some are interested in English because it offers a level 
of prestige, access to the Internet, and possible jobs. Others are interested 
in English in order to help their children with their studies. The  unifying 
theme is that the learners are women, with women’s issues and interests.
The teachers who use this book are also varied. They live and work 
in urban or rural settings, they have different levels of background 
knowledge about English, and they have a range of prior teaching 
experience. The Teacher’s Manual is designed to offer helpful suggestions 
for teachers at all levels in understanding the objectives of each element 
in each unit. We would encourage teachers to share information with each 
other and to use the extended resources on the related website at http://aei.
uoregon.edu/wtwe/.

Pedagogy
The pedagogy in this book makes use of a number of assumptions about 
language learning in general and adult learning in particular. Overall, we 
take a constructivist perspective: the teacher does not “pour” knowledge 
into an empty head. Instead, learners actively fit new information into 
their existing background knowledge to create their own understanding. 
The teacher plays an important role in selecting and presenting 
information, putting information into context, providing learning help 

http://aei.uoregon.edu/wtwe/
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(“scaffolding”), and creating a friendly, supportive environment for 
adults to learn. Learners gain from working with each other, providing 
scaffolding for each other through sharing their individual knowledge and 
understanding. 
This book offers several features that are common to constructivist 
learning environments. These include 

•	 working on meaningful topics,
•	 collaborating with others effectively, 
•	 encouraging creative and critical thinking, 
•	 building independent learning, 
•	 putting learning into practice, and 
•	 enabling different learning styles. 

For example, topics in the book are based on adult women’s real lives, 
placed in a Lebanese and Middle Eastern regional context. Collaborative 
and cooperative learning activities enable each person to use her strengths 
to help others in the group and to build their leadership skills by offering 
guidance, support, and motivation to their peers. Extensive interaction 
with others helps build motivation and confidence as well. 
The activities are designed to cover the full range of activity types from 
remembering to creating, following Bloom’s revised taxonomy. Adults 
have a wealth of information to bring to the discussions in this book. 
We count on their diverse experience to give multiple perspectives on a 
question or an issue, enhancing critical thinking. 
Adults generally like to feel in control of their own learning, at least 
to some extent. We include skill-building activities and optional 
supplemental activities that learners can use outside of class, as well as 
self-assessments. 
To truly be able to master a subject takes knowledge in practice, not just 
knowledge in theory. Each unit in the book provides projects – authentic 
tasks – where learners work with others to apply what they are learning 
to their own lives and communities. Because different people learn in 

different ways, each unit includes text to read and listen to, graphics 
to clarify ideas and to prompt discussions, non-verbal activities and 
movement that demonstrate understanding, various writing activities, and 
individual and pair or group work. 
Continuity and cohesion are important to learning over time. Each unit 
includes certain repeated elements: warm-up activities that include 
graphics and a short dialogue to activate learners’ background knowledge; 
a short reading and/or listening passage with related vocabulary and 
grammar notes; post-reading activities; and a task or project. The initial 
dialogues take place among a group of family and neighbors, at least 
some of whom reappear in each unit. Learners gather information about 
these characters from each unit to fill out a table and build a relationship 
map, both located at the beginning of the book. Key vocabulary and 
grammar are recycled, so learners have multiple opportunities to build 
their competence.
The language used in the book is based primarily on the Dolch list of 
1000 most common words in English, with further reference to the Fry 
Word List and the General Service List. Language skills are integrated: 
reading, listening, discussion, vocabulary, grammar, and writing are part 
of each unit and are linked thematically. The target language level is 1 
(Elementary) on the Interagency Language Roundtable (ILR) scale, where 
learners are expected to understand basic discourse about everyday topics. 
Grammar and vocabulary are relatively limited. (See Appendix A for 
descriptors.) We provide opportunities to improve not only in text-based 
literacy, but also in visual literacy: understanding tables, graphics, and 
other non-linear reading material. 
The users of this book are likely to be of a range of ages, from a variety 
of different locations, with a corresponding range and variety of life 
experiences. The dialogues, activities, and projects are designed to build 
on that diversity. At the same time, supplemental material in the teacher’s 
manual will offer additional resources. The plans are to include material 
for the teacher to use with learners with more English proficiency, with 
access to the Internet, and who are younger or older than our targeted 
25- to 50-year old age group. The list of references also includes links to 
websites for more information about teaching and learning.



Teacher’s Manual Front Matter

©2011 University of Oregon & U.S. Department of State	 Page 3

Teacher Language
If the students are at a very low level, the teacher will need to explain 
basic “teacher language,” the commands we give to students. Using 
the commands in English is another opportunity to expand the learners’ 
English vocabulary. The commands include the following:

•	 Open (your book)
•	 Look at (the page, the picture)
•	 Circle (a word)
•	 Put a check or tick (√) by
•	 Draw (a line, a picture)
•	 Listen (as I read)
•	 Read (the word, the sentence)
•	 Read along (with the teacher)
•	 Ask (a partner)
•	 Discuss or talk (with a partner, with a group)
•	 Practice (with the teacher, with a partner)
•	 Repeat (a word, a phrase)
•	 Say (the word, the phrase)
•	 Tell a partner
•	 Work with (a partner, a group)
•	 Guess (the word, if something is true)
•	 Imagine
•	 Think (about a picture)
•	 Complete (the sentence)
•	 Copy (a word, a phrase)
•	 Fill in the blank

•	 Write 
•	 Act out (a story)
•	 Bring (a photo, something for Reader’s Theater)
•	 Hand in

Specific Components

Warm-up
Each unit includes a warm-up section. The warm-up is designed to bring 
out learners’ background knowledge related to the topic, preparing them 
for the rest of the unit. The warm-up typically includes questions and a 
picture task. It is helpful to have learners connect the topic to their own 
lives by adding their own content – pictures and stories – where possible. 
There are no “correct” answers in this section.

Hilwe w Morra Story
This is an ongoing story, with more information about the characters 
added in each chapter. It builds on the chapter theme (e.g., family, health 
and beauty, plans and dreams) while engaging learners in the characters’ 
lives. Dialogues are designed to be realistic and lively; learners can enjoy 
listening, reading, and acting out the conversations. Learners can add the 
new information they learn about the characters to the Hilwe w Morra 
Family Tree in the front of the book.

Vocabulary building
Vocabulary activities occur throughout the unit. They take different forms: 
matching picture to word, fill-in, choosing the best definition, flash card 
activities, and others. Learners work individually, in pairs, and in small 
groups of the different activities. The Think-Pair-Share method is useful 
here: learners work individually, first, then share with a partner or small 
group, then share answers in the large group. The activities address a 
variety of learning styles: text, graphical, auditory, kinesthetic, individual, 
and group in order to encourage retention of the new words.
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Group Work
The Group Work sections personalize the topics, recycling the vocabulary 
and grammar from the unit. Learners ask themselves and each other 
what they think and how they feel about the topics in the unit. There are 
no “correct” answers in these activities; the objective is to have learners 
speak, using the vocabulary and grammar.

Discussion
Discussion occurs throughout the units. Questions are designed to build 
understanding and to encourage critical thinking. The questions are 
typically in order from easiest to most difficult. The learners can be 
grouped in different ways, but it is most helpful to assign roles to group 
members, such as time-keeper (the one who makes sure the discussion 
stays on time – this can be a person with relatively weak language skills), 
organizer (the one who asks the questions – this can be someone with 
relatively weak language skills), reporter (the one who shares the group’s 
ideas with the rest of the class – someone with strong oral skills), and 
note-taker (the one who writes the answers, where appropriate – someone 
with strong writing skills). Groups can also be organized so that the 
learners in each group are at roughly the same language proficiency level.
The Discussion Plus questions can be used by anyone, but they are 
designed especially for those with stronger English skills who may get 
through the easier questions quickly. These questions should take longer 
to complete.

Readers Theater
Readers Theater is a special kind of theater play. The actors do not 
memorize their lines, but they do practice them ahead of time so that they 
can work on intonation and expression. Even beginning level learners 
can generally perform in the Readers Theater format. Start as a whole 
class, reading each line together. It is good to encourage the class to be 
as emotional as possible in reading their lines - that makes it more fun 
and motivating. Having small props such as cups and cookies also helps 
learners feel more like actors, and thus less self-conscious. Wearing 
different head coverings makes it easy to feel like someone else.

Practice as often as needed to have everyone feel comfortable in reading 
the different lines. It often works well to choose a group of more 
advanced students to be the first to model the activity. It is also good to 
bring in “props” – small objects that make this seem more like a theater 
play, such as cups for a scene with tea. The teacher may wish to use a 
rubric to assess the activity, focusing only on the most critical aspects of 
the performance. In early units, these could include whether the speaker 
was understandable (all of the time/most of the time/some of the time/
rarely) and whether the speaker looked up from the text at the audience 
(most of the time/some of the time/very little/never). In the later units, 
the rubric could add elements such as use of intonation, facial expression, 
gestures, pronunciation, and fluency.

Active Listening
When one group is speaking, it’s easy for the rest of the class to go off 
task and stop paying attention. The Active Listening component works 
with Readers Theater and other presentation activities. It structures the 
listening tasks and gives the teacher a checklist that could be used to 
assess the listeners.

Reading
The readings are drawn from authentic material in the news and from 
interviews with different women. The readings have been re-written 
to approximately the Dolch 1000 word level. In Guess, learners try to 
predict the content of the story just from the title. There are no wrong 
answers at this point, but learners can go back after they read the story to 
see if they were right or wrong in their guesses.
This is another good opportunity for the Think-Pair-Share method, where 
learners mark their individual answers first, then share with a partner, then 
hear what others in the class think. 
Several activities follow the reading. These may include the recognition-
level Listen-Read-Circle, where learners listen to the reading, then circle 
specific words or types of words. A fill-in activity, Listen-Read-Write, 
builds vocabulary knowledge using the reading. A sentence order activity 
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encourages learners to be more aware of the content of the reading and of 
cohesive devices.

What’s the Buzz?
This survey activity encourages learners to put vocabulary and content to 
use in speaking. When learners discuss why the answers are the same or 
different, they engage in critical thinking. They can also add information 
from friends and family, taking the activity outside the classroom in an 
engaging way. In this activity, as in many others in each unit, there are no 
“correct” answers. The objective is to perform the task.

Creative Activity
Each unit includes at least one project or creative activity that results in a 
physical object. Learners create a gift card, a recipe that they can share, 
and the like. These activities encourage creative thinking and artistic 
expression – and there are no “correct” answers. If desired, a rubric can be 
used to ensure that learners are meeting the basic targets of the activity.

Writing
Writing activities extend the content introduced in the Hilwe w Morra 
Story and in the reading. In early units, the class as a whole works 
together to brainstorm content, which learners can then copy into their 
books and use as a basis for further writing. In later units, learners move 
from group work to individual writing, building on the content in the 
story and the reading. Less proficient learners will re-use the vocabulary 
and grammar from the unit, while more proficient learners can add their 
own ideas and content. A rubric allows the teacher to assess the writing 
while still encouraging learner creativity.

Supplemental activities
The supplemental activities give the teacher flexibility in the classroom. 
These can be used with learners who finish early, for a change of pace, or 
as follow-up activities to reinforce learning. Some, like the flash cards, 
can be used by learners on their own at home. These are generally not 
designed to be assessed.

Project
The project in the supplemental activities results in a physical object. 
These activities are designed to add more personal content to the language 
that students are learning. The activities are also helpful for those who 
learn well from pictures and from graphical elements, such as visual 
relationships between words.

Internet
These activities are designed for those with Internet access. If a computer 
with Internet access and a projector are available in the classroom, the 
teacher can model the activities and use them with the whole class. It 
works best if there is a connection between what learners do outside the 
classroom and what they are doing in class. If these are used outside of 
class, encourage learners to share what they have done with the class.

Comprehension check
Each unit in the Teacher’s Manual has a photocopiable quiz or other 
assessment for the teacher to use. These are a separate download from the 
website.

Gradesheet
A photocopiable table that teachers can use to record students’ names 
and grades on assignments is included for each unit. These are a separate 
download from the website.
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SCOPE AND SEQUENCE 

UNIT Language Functions Listening Speaking

1 Family Describe family 
relationships & 
events.

Compare and contrast 
information.

Congratulate.
Offer condolences.
Predict events.
Interview/survey 
others.

Listen to a 
conversation with 
Hilwe w Morra 
women about 
triplets.

Listen for feelings of 
happiness, sadness, 
anger.

Listen for key words.

Describe photos.
Practice a dialogue.
Add to the dialogue.
Relate topics to personal 
experience.

Describe emotions of a 
character.

Use intonation to express 
emotion. 

Write a condolence note. 
Survey class members and 
report the  
information.

2 Food Offer an invitation.
Talk about likes and 
dislikes.

Describe a recipe.
Exchange 
information.

Listen to the ongoing 
Hilwe w Morra  
conversation about 
family and food.

Listen for feelings.  
Identify key 
vocabulary.

Use stress patterns to 
express emotion.

Describe a favorite 
celebration/meal. 

Respond to questions about 
preferences.

Invite guests to a birthday 
party. 

3 Health & 
Beauty

Explore natural health 
remedies.

Describe clothing.
Share beauty tips and 
advice.

Listen to the 
Hilwe w Morra 
conversation about 
beauty and  
growing up.

Listen to questions 
and answers related 
to health and 
beauty. 

Give compliments. 
Talk about favorite clothes 
and health.

Answer questions about 
health and beauty using 
key vocabulary and 
grammar.

Reading Writing Grammar Projects

Read a family tree 
chart. 

Recognize key 
vocabulary. 

Predict story content.
Read a brief story.

Write a congratulatory 
note.

Predict events in a 
story.

Write names of family 
members on a family 
tree.

Add to the dialogue.
Do a gap-fill activity.

Verb “to be” review
Same/different
Pronouns
Questions/Short 
responses

Share family 
photos.

Recognize key 
vocabulary.

Read an article about 
food. 

Follow the steps in a 
recipe.

Write a recipe to 
exchange with a 
friend.

Write an invitation to a 
birthday party.

Present tense have + 
do + regular verbs

Negatives in  
present tense

Contractions in 
short answers

Make a class 
cookbook.

Recognize key 
vocabulary. 

Read an interview 
about health and 
beauty.

Comprehend main 
and supporting ideas.

Write about personal 
use of beauty, beauty 
products, good diet, 
and exercise.

Interview each other.

Present  
continuous tense

There is/are

Create and 
share natural 
beauty 
products.

Give advice.
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UNIT Language Functions Listening Speaking

4 Home & 
Community

Describe housing, 
work, neighborhood.

Offer help to others in 
the community. 

Ask about and 
describe routines. 

Express needs, wants, 
hopes, and wishes.

 Listen to the 
Hilwe w Morra 
conversation about 
life changes.

Listen for feelings.

Discuss hopes and plans.
Ask interview  
questions about  
preferences.

Discuss rules for a game.

5 Shopping Identify different 
types of things to 
make and buy.

Express preferences, 
feelings, and 
opinions.

Ask about and 
describe locations of 
places. 

Listen to the 
Hilwe w Morra 
conversation about 
shopping. 

Read a story and a  
conversation about 
beauty and selling 
handmade items.

Discuss shopping.
Discuss how often you do 
different things. 

Express preferences and 
feelings.

6 In a  
Restaurant

Identify different 
types of foods.

Order and pay for 
food.

Express food  
preferences. 

Put events in order.

Listen to the 
Hilwe w Morra 
conversation about 
a wedding. 

Listen to questions 
about likes and 
dislikes.

Ask and answer wh- 
questions and  
questions about likes and 
dislikes.

Order food in a  
restaurant.

Discuss a sequence of 
events. 

Do a restaurant or wedding 
role play.

Reading Writing Grammar Projects

Recognize key 
vocabulary.

Read a short 
news story about 
community. 

Make a to-do list.
Write rules for a 
game.

Verb + to (need to, 
like to, want to)

Object pronouns
Adverbs and 
adverbial phrases 
of order

Make a map of 
good places to 
shop.

Recognize key 
vocabulary.

Read a short story 
about women selling 
what they make. 

Make a list.
Complete a table.

Past tense of “be”
Adverbs of  
frequency 

Do a shopping 
role-play.

Plan a 
cooperative.

Recognize key 
vocabulary.

Read a short article 
about a restaurant.

Write a letter 
describing a past 
event. 

Past tense of regular 
verbs

Use of “do,” “have” 
and

“would like” + noun
Additional  
adverbs of  
frequency

Ordinal numbers

Plan a party.
Plan a menu for 
a restaurant.
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UNIT Language Functions Listening Speaking

7 Through 
the Eyes of 
Others

See, Think, Feel 
(STF): What do you 
see? What do you 
think? What do you 
feel?

Compare/contrast 
ideas.

Distinguish fact and 
opinion. 

Solve a mystery.

Listen to the 
Hilwe w Morra 
conversation about 
a loss.

Listen to mysteries.
Identify main 
ideas.

Ask and answer questions 
about past events.

Offer condolences.
Talk about your childhood.

8 Plans and 
Dreams

“Me” timeline
Take charge of your 
own destiny.

Make requests 
(for help and 
information).

Rank-order goals.

Listen to the 
Hilwe w Morra 
conversation 
about a plans and 
dreams.

Listen for feelings 
of jealousy and 
pride.

Listen to a reading 
about UN goals.

Ask and answer questions 
about wishes and hopes (I 
would like, I’d like).

Talk about  
changing hopes and dreams 
over time.

9 Women at 
Work

Identify different jobs.
Express possibilities.   
Describe women’s 
work and women’s 
roles.    

Describe habits.

Listen to the 
Hilwe w Morra 
conversation about 
a work and family.

Listen for feelings 
of hope.

Ask and answer questions  
related to plans and 
dreams.

Talk about work: what you 
do and what you would like 
to do.

10 Women 
on the 
Move 

Identify past and 
present abilities.

Talk about rights.
Read and write 
poetry.

Listen to the 
Hilwe w Morra 
conversation about 
the past year. 

Identify the main 
ideas.

Give advice.
Talk about past and present 
abilities and goals.

Talk about  
changing abilities over 
time.

Reading Writing Grammar Projects

Recognize key  
vocabulary.

Read and solve two 
mysteries  

Interpret and analyze 
information.

Write a structured 
creative story 
(Mad Lib).

Past tense of  
irregular verbs

Sequence adverbs
Placement of  
frequency adverbs

Illustrate the  
mysteries.

Find strange 
photos for 
discussion.

Recognize key  
vocabulary.

Read about United 
Nations goals for 
Lebanon.

Evaluate the goals 
from the reading.

Write a wish list in 
table format.

Future tense with 
“will”

Want to/ would like 
to + V

Because

Create your 
own shop with 
photos of items 
to buy and sell.

Create a poster 
of dreams and 
goals.

Recognize key  
vocabulary.

Read stories about 
women at work.

Write a letter to ask 
for a job.

Future tense with 
“be going to”

Verbs to nouns with 
-er 

Past tense review

Create a poster 
about your 
dream job.

Write a letter to a 
business.

Recognize key  
vocabulary.

Read an interview 
with a successful 
business owner.

Write a structured 
poem.

Ability:  can/could
Questions with can/
could

Create a group  
drawing without 
talking.

Make Sabine’s 
recipe.

Find pictures 
about past, 
present, and 
future abilities.
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graphic design, product design and the fine arts. She received her 
Bachelors in Product Design from Parsons The New School for Design. 
She has had gallery shows in New York and worked for designers such 
as Movado and John Houshmand. In 2008, she worked in Jordan with 
the US State Department on the development and implementation of 
A.V.E.A., an Arts and English immersion summer camp for teens. She is 
currently pursuing a Masters at the University of Oregon.
Rebecca Force has over 35 years of broadcast experience. When she 
began teaching at the University of Oregon, she became involved with 
the TV program UO Today and produced 366 episodes over 11 years. She 
is also the advisor for Duck U, the University’s student-produced variety 
television program. Last spring Rebecca was inducted into the National 
Academy of Television Arts and Sciences’ Silver Circle in honor of more 
than 25 years of outstanding service in television.
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LIST OF SOURCES AND CREDITS

Unit 1
Page 11 images, left to right: 

Family A: iStock Image Bank, RF #000002675534, permission: 4 May 
2011. 

Family B: Getty Image Bank, RF #106451673, permission: 2 May 2011.
Family C: Corbis Image Bank, RF #42-23277639, permission: 4 May 2011.

Reading, page 19:
Unit 1, Lebanese Mother of Triplets. Adapted with permission from 

NaharNet, http://www.naharnet.com/domino/tn/NewsDesk.nsf/story/ 
8B8AC8D3B7E9943BC2257441002C19C9?OpenDocument. 
Accessed 4 April 2011. The full article is on page 32.

Unit 2
Page 33 images, left to right: 

Fatoush: Getty Image Bank, RF # 71427614, permission: 5 May 2011.
Starters: Getty Image Bank, RF # 85738781, permission: 5 May 2011.
Muwaraka: http://4.bp.blogspot.com/_BlsegM4b5K4/TU5ZE5XfCgI/

AAAAAAAAAi4/nsfP-pc4Pkc/s320/IMG_1071.JPG, permission:  
29 April 2011.

Reading, page 43:
Unit 2, Fern el Sabaya - A Woman’s Bakery in Aamchit. Adapted with 

permission from http://myculinaryjourneythroughlebanon.blogspot.
com/2011/02/fern-l-sabaya.html. Permission: 25 April 2011. The full 
article is on page 55.

Unit 3
Page 56 images, left to right: 

Woman A: Corbis Image Bank, RF # 42-25303559, permission: 4 May 
2011.

Woman B: Getty Image Bank, RF # 108268413_8, permission: 29 April 
2011.

Woman C: Getty Image Bank, RF # 82748085_8, permission: 29 April 
2011.

Reading, page 65:
Interview with Film Star Nadine Labaki, from Caramel. Adapted with 

permission from Lovestyle.com, part of Motivate Publishing, Dubai, 
UAE. Permission: 29 May 2011.

Unit 4
Page 75 images, left to right: 

A. IFAD Image 9331, http://photos.ifad.org/. Permission: 6 May 2011.
B. IFAD Image 9328, http://photos.ifad.org/. Permission: 6 May 2011.
C. IFAD Image 15103, http://photos.ifad.org/. Permission: 6 May 2011.
D. IFAD Image 9834, http://photos.ifad.org/. Permission: 6 May 2011. 

Reading, page 85: 
Goodbye Cafe Gemmayzeh. Adapted from http://www.

happyplanetlebanon.com/newsdetails.aspx?Id=313&CatType=1. 
Permitted use for education. The full article is on page 97.

Unit 5
Page 99 images, left to right:

Shopping A: http://www.marketeltayeb.com/userfiles/image/proj3.jpg. 
Permission: 26 April 2011.

Shopping B: Getty Image Bank, RF #7142736, permission: 6 June 2011,
Shopping C: Getty Image Bank, RF #97728256, permission: 6 June 

2011.
Reading, page 108:

A Women’s Cooperative in Nabatiah. Adapted from: http://www.undp.
org.lb/communication/successstories/pdfs/women_empowerment.pdf. 
Permitted use from UNDP. The full article is on page 117.

Unit 6
Page 119 images, left to right:

Restaurant A: Getty Image Bank, RF #77516637, permission: 4 May 2011.

http://www.happyplanetlebanon.com/newsdetails.aspx?Id=313&CatType=1
http://www.happyplanetlebanon.com/newsdetails.aspx?Id=313&CatType=1
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Restaurant B: Getty Image Bank, RF #78053166, permission: 11 July 
2011.

Restaurant C: Getty Image Bank, RF #78491690, permission: 4 May 
2011.

Reading, page 130:
The Best Celebration of the Home Cook. Adapted with permisson 

from The Ultimate Celebration of the Home Cook, http://
nutritionunplugged.com/2010/08/the-ultimate-celebration-of-the-
home-cook/. Permission: 3 May 2011. The full article is on page 141.

Unit 7
Page 143 photo:

Getty Image Bank, RF #111423615, permission to use received 2 May 
2011.

Page 146 images, left to right:
Musician or woman? Widely available, such as on NIEHS Kids page:  

http://kids.niehs.nih.gov/illusion/illusions6.htm. Accessed 11 July 
2011.

How many faces? Widely available, such as on NIEHS Kids page:  
http://kids.niehs.nih.gov/illusion/illusions10.htm. Accessed 11 July 
2011. 

Readings, pages 156-157:
Mystery: An Emergency. Riddle widely in use, for example, on Internet 

TESL Journal: http://iteslj.org/c/jokes-riddles.html
Mystery: A Cold House: Riddle widely in use, for example, on: Leisure 

Ideas, Challenging Riddles: http://www.leisureideas.com/riddles.htm

Unit 8
Page 175 images, left to right:

Getty Image Bank, RF #81860527, permission: 4 May 2011. 
Getty Image Bank, RF #200308946-001, permission: 4 May 2011. 
Getty Image Bank, RF #200256864-001, permission acquired 4 May 

2011.

Reading, page 185: 
8 Goals for Lebanon. Adapted from A Snapshot for Development, 

http://www.un.org.lb/photocompetition/About.aspx. United Nations; 
permitted use. Accessed 11 July 2011. The full article is on page 194.

Unit 9
Readings, pages 205-206:

Women-Only Businesses: Pink Taxis. Adapted from Women-only 
Businesses Thrive in Beirut, http://marketplace.publicradio.org/
display/web/2009/08/05/pm-pink-taxis/. Permission: 4 May 2011. 
The full article is on page 216. 

UNDP Helps Women. Adapted from “UNDP Help Lebanese 
Women in War-Worn Communities” at http://content.undp.org/
go/newsroom/2011/march/international-womens-day/undp-help-
lebanese-women-in-conflict-worn-communities.en. Permitted use. 
The full article is on page 217.

Related photo: http://content.undp.org/assets/images/3192382.png. 
Permitted use.

Unit 10
Page 219 images, top to bottom:

Getty Image Bank, RF#115620849, permission acquired 26 June 2011.
GettyImage Bank, RF#117144891, permission acquired 26 June 2011.
GettyImage Bank, RF#117146735, permission acquired 26 June 2011.

Reading, page 230:
Interview with Sabine Kassouf, Owner of “A New Earth” Store. 

Permission: 24 April 2011.
Write a Poem, page 236:

Adapted from http://pages.uoregon.edu/leslieob/bio-poem.html. 
Permission: 26 June 2011.

http://marketplace.publicradio.org/display/web/2009/08/05/pm-pink-taxis/
http://marketplace.publicradio.org/display/web/2009/08/05/pm-pink-taxis/
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